


Introduction

As nationalism and xenophobia are increasing in Europe, the RAINBOWamtgetot promote

social inclusion and positive EU values through the introductioorofarmal education and

methods into the school education. The project will create a heteregus community who

will be trained to carry out a European Values campaign and to proempathy and

understanding.

Thanks to the RAINBOW approach each project target group (secondawlteelchers and

students) will interiorize concepts and strategies becoming able to peoommmmon values

and civic competences.

This report is based on the results of two inquiries that have beencarricbetween May and

September 2020 in Belgium, Bulgaria, France, Italy, Romania and Spain.

Those inquiries were addressed to secondary-level teachers and tstiidien 4 to 19 years

old and aimed at studying among others:
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Those inquiries gathered 1741 answers at the European level (254afdrets, 1487 for

students).

The present report aims at establishing a full picture of the needs,piiente and awareness
of teachers and learners from Belgium, Bulgaria, France, Italy, Roman@&pand It also
includes an analysis of non-formal methodologies and tools applicabteaining on civic
education, media literacy and critical thinking in secondary level schools

"The European Commission's support for the production of thibcation does not constitute
an endorsement of the contents, which reflect the views onlthef authors, and the
Commission cannot be held responsible for any use which may be ehdbde information
contained therein."
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Part 1/ Secondary level t Z & %oE %} ve }v
sodal and civic education and media processes

Avic and sccial educaion in Euope

1. Topicsaddressed by civic and social education in Europe

The situation of civic and social education in the secondary |lepsteglifferent depending on
the country. Some, such as France and lItaly, made it compulgbey éarriculum. In France,
moral and civic education is part of compulsory schooling. It istthydtistory and geography
teachers and, depending on the content covered, by teacherdegtoh other subjects. In Italy,
*}]1 o0 v ]A] H S]}v A ev[$ } U %o [ 0 » P )@earuTeacking C&¥itcarglZ ]« o
social education in school is now compulsory and the subjetnisidered transversal to all
learning activities.

Others, such as Spain or Romania, made civic and social educatjousooynor optional,
leaving the decision to the school. In Spain, each Autonomous @otyrhas its margin to
create or regulate an educational curriculum to be applied to schools. Mosth@uties
establish some lines to follow or some recommendations but abwmk school or even the
teachers themselves to teach civic and social education in the waydind appropriate. In
Romania, civic education, social education and other disciplinesa(witk in the formation of
civic and social competences) are compulsory or optional (depgeodirthe decision of the
school).

In Belgium the situation is also different. Belgium has no elaborated traditioitizenship
education. Only very recently, in 2018, the Flemish Parliament appremxégen key
competencies, within which the new education goals had to beulated and where
citizenship education goals became achievable and evaluable. Althoegboternment
decides on the level of the attainment goals, it is up to the schoallecide how they will
achieve those goals. Civic and social education can be taughttelparathrough other
subjects.

In Bulgaria, social and civic education is not implemented throughdiaatkdl subject but
through the subjects of the Cultural and educational domain: Sociaic&sieand Civic
Education. This domain encompasses different subjects from theutwmia all school stages
and its mission is to develop the social culture of the studentstancbntribute to the
fulfilment of the civic mission of education.



Figure 1Topics adressed by social and civic education i
Europe (in absolute frequencies)

Other
Online citizenship
Fight against harassmer
Hate Speech/ Conten
Discrimination(s)
Fake News
Information and Communication Right
Children's Rights
Human Rights
Political Life

0 50 100 150 200 250

We asked teachers which topics are addressed by civic and socafi@din their country. A

the European level, the topics most addressed by social and ciwatied in the partner
countries are related tdhuman rights(85% of given answers), followed by topics related to
discrimination(67%) and Z]o E v[{(6IEJP ZS -

On the contrary, the least addressed topics are those which are linkeeldia literacy, such as
online citizenshif85%)fake newg35%) andhateful content(40%).

Topics related to theolitical lifein the country (39%) are also on the bottom part of the list of
topics addressed. Regarding this topic, the situation is quite differdtalyn as political life is
the second most addressed topic in civic and social educatiorBedguim, as political life is
the third one.

2. Level of sufficiency of the civic and social education provided to secondary-
level students

The estimation of social and civic education sufficiency is balenced. Nearly half of the
respondents think that it is somewhat sufficient (46%). 30% thought th&tnibt sufficient,
while 24% thought it to be sufficient. The average score is 5,#F @0t The fact that only half
of the respondents think that social and civic education is suffip@nts out that there are
still some improvements to suggest.

French teachers are the most negative ones as nearly 8 out of 10 (78%nodstimated the
level of sufficiency of civic and social education as notiseuffit all, giving a score from 1 to 4.
The percentage of teachers from all other participating countriesgftinthese low scores is
below 50%, with Spanish (44%) and Italian (25%) answers in secondtcpthde.



Figure 2L evel of sufficiency of civic and social
education in your country
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3. Curent strengths of social and civic education

When asked about the strengths of current social and civic eductaaehers suggested more
possible improvements than strengths. This is quite logic asiiveess to the questior® } C}u
think that civic and social education is sufficignt@veal that only 24% of the teachers think
that it is sufficient.

However, more than half of the respondents (55%) point out that sodatiaic education is a
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good arguments. It is also a good opportunity for students toesgpheir creativity and learn
how to use their freedom of expression.

Some teachers also mentioned that social and civic education addaessssible topics (for
students and teachers) and that it is a good point. Its transversal naturésarae in the
sensitization to democratic values such as the respect for the otheriaatimination or how
to fight harassment are also mentioned as current strengths

4. Possble improvements of social and civic education

Teachers suggested possible improvements are of various kindsevétp 28% of the
respondent suggested to opt for a more practical approach. Teachergtiatrdocial and civic
LU 3]}v *Z}puo JVA}OA e3pu VSe[ %o Ee}v 0 A% EXV ¥Z YE®&] 00 -
approach might 8 8 Z «3p v38e[ 383 v3]lvU AZ]Jo pe]vP 337 }Av /E %
placing social and civic education in their daily lives, would allowtthemally engage with the
subject.
Another possible improvement is to allocate more time (particularly teaatoensHrance and
Spain) and resources to this topic. The respondents underline thaktiosy how important
social and civic education is, but that they never had the time to feallg onit.
12% of the respondents suggested to implement either a schoelssidal and civic education
strategy or more transversality. Teachers mentioned the fact that sociatiéindeducation
could have an impact on each aspect of our everyday lives to expgldianisversality. A
transversal approach of social and civic education in schools weald to introduce social
and civic education in every subject instead of dedicating a spgu#ior subject to it.



The respondents also underline the need for specialised trainingsa(@¥smaterials (8%) on
social and civic education, which would allow teachers to feel prepared and competent to
deal with it. Having more interventions of stakeholders from outsidesthool could also be a
good track. Some respondents mentioned specialists such asljstaror scientists, others
proposed to invite some witnesses (holocaust-survivors for ghearduring social and civic
education lessons.
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speech

42% of the teachers patrtially agree with the statement that social and @igateon can tackle

online hate speech, 35% totally agree. On the other hand, 23% of tltodesys disagree. The
average score given is 6,03 out of 10. This means that the connleetiseen civic awareness
and online hate speech is not that obvious for teachers.

Scondary levelt Z & %o@&Ev o v %E efvope }(°} ]o
media

When asked about which social networks they use, teachers rem@irthé social networks
8Z C pe 3Z uled3 E tZ 3o %o%o ~ AJiBFit\BedByOOHENSYouTbeE(80%),
Facebook (28%) and Messenger (19%).

On the other hand, the networks that they use the least are Twitter (&2 use it), Discord
(72%), Vimeo (70%) and LinkedIn (60%).

By combining the answerllever and Rarely the conclusion can be drawn that Vimeo
(cumulated percentage of 89%) is the least used network. On tkee bénd, combining the
categorieOftenandVery OftenYoutube (78%) comes out as the most used social network.
E}A o adflyse the personal reasons why teachers use social media:

To communicate with family and friend®y far the most used social media for this reason are

8Z 3A} u se VP E %% 0] S]}ve tZ Se[ %o% ~O0D0 ¢} (VP]E v~OVOAXE «-
Facebook is third on this ranking, accumulating 41% of given an3Wlersther social media

are rarely used for this reason.

To share contenttZ Se[ %0 % ~069 Vv & }} ~809e & u}eS pe (}E +Zz
followed by Instagram (27%) and Youtube (26%).

To watch videostnderstandably, the best known and most successful online pidéorm,
Youtube, is the most used to watch videos, accumulating 87Beafanswers. It is followed by
Facebook (27%) and Vimeo (11%).

To inform yourselfFacebook (44%) and Youtube (37%) stand out as the most usedatfo
for teachers to inform themselves. The other platforms, except Discatd/imeo, are used as
well at around 15% each.

To express yourseltZ Se[ % % ~009 v & }} ~019e & SZ %sb S(}EuUe §
to express themselves, followed by Messenger (19%) and Instét@j (

Free time:Again, Facebook (52%) and Youtube (42%) lead the list of mogtladedns for
*% Vv JvP (E 3Ju X dZ C & (}ool}A C [VhSHP HOL XG99 Vv tZ S
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to share educational content with their students (41%), to interact witmt{89%) and to work

with them (37%). This distribution of answers shows that the reasonse social media are

pretty evenly distributed among the teachers, and not one reasosigisificantly more

important than the others. However, we must take into account that shisey has been

launched in a specific context due to the Covid-19 crisis. Indesd/ schools have been closed

and distance learning has been implemented in many countriesn@iibave an influence on

the numbers that are presented here.

Z}usSu ~T109eU tZ Se[ %% ~T19¢ Vv & 1} ~719e SCE ZSE- 32 E %0 0
most to share educational content. The messenger type platforms are ¢isé used for

Juupv] 3S]}v AlS8Z SZ JE +3p VvSeX tZ S %% VRUEEW. Thisii9 v D
means that teachers use pretty much the same kind of social medsa personal and
professional context.

When asked if they do educational work regarding social networkgheithstudents, 83% of
asked teachers responded with yes, while 11% do not work cal snedia related issues.
Those 11% are to a disproportionate percentage teachers with more thagaof teaching
experience, which do not use social media regularly in their privatewlifite 42% of all
participating teachers have more than 20 years of experience, 64% of teatheechers who
Jvi8 } u 3]}vo AYEI }v e} Jou ] Al3Z 87 VE A% ®WEVZXA §Z]-
Only Romanian teachers answered this question Withat a 100%, while 73% to 86% of
teachers from the other countries answenges The only exception to this is France, where just
50% of teachers answered that they do work on social media with theargtu

Figure 3Do you work on social media with your

students?
6%
11%
Yes
No
Other

83%
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processes

1. The benefits of social media according to teachers

The first benefit perceived by teachers is that social media areesoofinformation and tools
of communication (77% of given answers). Then, teachers think dbial snedia can help
creating useful networks (73%) and enable users to engage anditeel with other users
(64%).

The answers given to the other options are quite evenly distribde: of given answers state
that a benefit of social media is their entertaining capacities, their pedcematribution to
fight isolation (40%) and their ability to promote the debate of differexasd38%).

Figure 41n your opinion, what are the benefits of social networks, what
do they allow?

H enables to engage oneself and
to be united with other people

H contributes to fight isolation

M helps to create some networks
~(}JE AYEIU «3p ] oY

m to promote the debate of
different ideas

H enables to inform oneself and
to communicate

M entertains

m Other
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speech

75% of the teachers agreed upon the fact that social media facilitatgptbadsof fake news
and violent content. The main reasons identified for this correlation armst@ntaneity of the
shared content and the reactions to it (74%) and the anonymity of smtiabrk interactions
(73%). The big number of social media users (52% of givenranawd the soundbox effect
(49%) were identified as less (but still) important reasons for socité reffects on fake news
and violent content dissemination. The standardization of profilecanignt on social media
only accumulated 20% of the given answers.

It is important to note that French teachers differentiate themselves aso2#%m disagreed
with the fact that social media facilitate the spread of hate speech.

tZz v o ool }us 8Z v P S]A Ju% 3 }( *} ] o &r[]JApov & {BUSGQU 3Z
majority of the teachers agreed that it had a negative impact on theiestsidindeed, 60% of



the teachers think that social media enable the dissemination of vioterents and hate
speech. Unhappiness and exclusion seem to be less identifiedsible negative impacts. This
may be linked to the fact that the identified strengths of social madiathat they enable
students to communicate and to create networks.

3. Media literacy, a possible answer to counter the negaive effects of social
media?

DIE& 8§zZ v idi9 }( 8Z & *%}v vS § Z (Ee+ +35]uods & f@E «3Su vSe]
sufficient at alto counter the negative effects of social media, which may asreesurprise if

you consider that only 2% of the teachers proposed a focusenlartiteracy education when

asked about possible improvements to current social and civic education

40% estimated it asomewhat sufficientwhile only 7% estimat ¢Sy vSe[ u ] o0]8 & C -
sufficient.

Scondary levelt ZEvVv <} (u & }9F o-wa& v
teaching materials to tackle civic and scacial issies with students

1. Stte of art of the sufficiency of the existing tools/trainingsto work both on
civic and social issues and on hate speech and fake news

27% of teachers think that they are not sufficiently equipped and tramark on civic and
social issues with their students. 28% think they are not sufficieqtlipped and trained to
work on online hate speech and fake news. Also, 45% of teaclkstiey are somewhat
sufficiently equipped and trained to work on civic and sociaéssand 43% to work on hate
speech and fake news. This means that more tlda(Gumulated percentage of answers given
in the categoriefNot sufficient at aland Somewhatsufficient for each topicdf the teachers
would need some specific training on each topic to tackle them.

The distribution of given answers to the question if materials armlress are sufficient is
slightly different: while 43% of the respondents state that those nadgeand tools are not
sufficient, nearly half of the answers stated that they are somewhatisutf Only 17% of
teachers thought their materials and resources to be absolutely sufficient.

Those numbers indicate that teachers might be slightly more equippgkttained to work on
these issues than their materials and resources are adapted to this wenkedth for materials
and resources is thus stronger.



Figure 5Sufficiency of existing tools/ trainings for civic and social
education

0
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Not sufficient at all (Scores 14) Somewhat sufficient (Scores 57) Absolutely sufficient (Scores 810)

m Do you think that you are sufficiently equipped and trainedvork on civic and social
issues, especially online, with students ?

m Do you think that you are sufficiently equipped and trainedvork on hate speech and
fake news, especially online, with students ?

m Are the existing educational resources and materials sufficieatitlress these issues
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When asked what could match their needs, 88% of teachers (41% telynplgree and 47%
strongly agree) estimate that more educative tools would match their ndeedicated
trainings were estimated by 78% of teachers to match their needs, tehitbers meetings
scored 68%.
V }%3]}vU AZ] Z A «v[8 }(( E v $Z %E PMNIUSZU ZFRV =8 %o E} A
score in this question is the mobilisation of experts (89%).

Figure 6What could match your needs? (teachers'point of view, in ¢
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When asked about which kind of educative tools could be luse&ensitize students to social
and civic education, the majority of given answers were related to rimepleng workshops on
those issues (72%). Next in line come the creation of digital casuehtas videos and photos
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(64%), serious games (53%), the creation of artistic content (52%)ediwhtdd trainings
(50%)

Figure 7Which kind of tools would be efficient to sensitize students?
(teachers'point of view, in absolute frequencies)
Other M
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Dedicated pages on social medi [N
E 3$1}v }( }vs vi ~A] I
Serious games (educative digital game NG

I T T T T T T T T T 1

0 20 40 60 80 100 120 140 160 180 200

B Number of positive answers (out of 25:

11



Part 2/ Secondary level squ v®[ %oE %} ve }(
prejudices, tolerance, civic competences, social
media
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1. Beingagood adult citizen: what doesit mean for students?

Most of the behaviours that have been listed in the RAINBOW quegtiereceive positive

qualifications. As a general pattern, we can say that young people are trirgingolitical

institutions only to some extent and do not estimatditical causesind voting as important,

unlike issues that impact their life directtysuch as those concerning themmmunity and

family. /v U 6069 }( 8Z & *%}v v3e $Z]vl ]3[* Ju%kEweue JE A EC
(Jvv] o %E}eWo E]SC }( }v [* (U]JOCX

As very important behaviours for being a good citizen are also quakfspecting the rights of
others to have their own opiniorfapprox73% of the students think it is very important or
important), <v}Ao P }( Zpu \(F4%E dmiAaking personal efforts to protect natural
resourceg76%). Other types of behaviour mentioned as very important indledening about
the country's histor{66%), Always obeying the law (73%), Working hard (B3aviours
linked to solidarity are also considered as important for being a gtmdns: 74% of the
students think it is very important or important teelp people living in less favourable
conditions,62%that it is very important or important téake part in local activities which
benefit the local communities.

On the opposite side of the scaleJsining a political partyyhich accumulates 62% negative

vote fiot important at all onot very important, engaging in political discussioisswith similar

results gaining a bit more than 62% negative vadtefiowing political issues in the medgts

ambivalent feedback although 45% of the respondents consider it as not important at all or

v}8§ A EC Ju%}ES vE8X oPJuu[s E -yasheingla mem@eCof& piit@ale v3 S]A
party is rated as not (at all) important by more than 90% of studemigaging in political
discussiongs dismissed by 85% of the students.

2. " v¥[awarenessof social and civic competences

As defined in the Recommendation of the European Parliament atite o€ouncil of 18
December 2006 on Key Competences for Lifelong Learning (2006/962d€@l and civic
competences include personal, interpersonal and intercultural competmteover all forms
of behaviour that equip individuals to participate in an effective andtaartive way in social
and working life, and particularly in increasingly diverse societies, apddive conflict where
necessary. Civic competence equips individuals to fully participateidnlifdy based on
knowledge of social and political concepts and structures andnanitment to active and
democratic participation.

An important majority of students (75%) think that it is absolutely necessagucate young

people on social and civic competences. In addition, onlyf 1Béra stated that they have not
been sensitized to these competences, while the rest of thawve been sensitized in different

12



contexts. Most of them have been sensitized at school (38%) atietibyamily (30%), while
friends also play a non-negligible role (14%). Volunteering activitigsuf@¥sports clubs (6%)
ranked last. Other places are mentioned by students, such as thts sgadifferent forms of
religious education.
It is important to note that family plays the most important role in Bulgawigereas school
comes first for France, Romania, Belgium, Spain and Italy. In Bulg&da,0f2he students
o E 3Z 5§ 8Z C[A v e ve]&]I C 3Z |&E+( WoR]|¥Z.aypo }u
fact that about 35% of the respondents did not indicate the school assitising factor for
social and civic competences in Bulgaria is an expressive indicatbrrequices attention.

Figure 8Have you already been sensitized to social and civi
competences
Other
No
Yes, during volunteering activities

Yes, in my sports cluk

Yes, by my friends

Yes, by my family

Yes, at school 38%

Even if most of the students think that social and civic competea®e important and that
most of them followed some kind of social and civic educali8®g of them still think it was
13Z G pe 0 o« }E $Z C }v[3 IVIA ]( 139 A0« GEw (o vBihGRIEE 61
understand discriminatory situations better (37%), how to better ptateanselves and others
(25%) or try now to avoid such situations (20%).

3. "J VI[pFP FveFuNFA <} Jov W p Fv
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that it enables young people to learn how to be tolerant and thus,tbdive better together in
society (34% of answers given concerning current strengths). Arii#ieof answers went in a
similar direction, stating that young people could learn respecting otraistheir opinions
thanks to social and civic education.
14% of the students also think that social and civic education enablestthget a better
understanding of their rights and their duties.
When asked about their own suggestions and ideas for improventengscial and ciwi
education, the majority of students who answered this question (566%) of a total of 835

}oo § VeA Ee+e Z v} ] JE ipes «8 8§ $ZAS@BX C ] v[3 A v§ §}
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The distribution of suggestions of the remaining 280 answers islibwing one:

dedicate more time and resources to it in school (27%), for exampiadgmenting
mandatory social and civic education classes from an early age on.

Another 25% suggest that the social and civic education-curriculund dheualdapted to
fit better the needs, interests and realities young people face dailya basis, for example
by using concrete examples or a more project-based approach. &udden France and
Spain suggest to deal more with controvergiaines (LGBTQI+ communities for example)
and also to deal more with discriminations, racism and violence to prevent th

Another 17% propose to make more social and civic-actions outside stlioel, for
example by implementing big information campaigns. 10% think that in tord@prove
social and civic education, students should have access to more extrdaum@iivities
focusing on it.

Figure 9Suggestions/ Improvements for the education to
citizenship

Other
Families should implement SC
Make politicians respect the law & hold ther
Social & civic activities outside schoc

Interventions of experts/ witnesses & educationa

Adapt curriculum
Mandatory/ more classes

Promote SCE outside scho

When given a list of possible actions/tools to raise awareness,nssudalue the creation of
new educational content most (21% of given answers for contenvilleos and photos, 17%
for dedicated social network pages, 16% for the creation of artistitertpn Dedicated
workshops (15%), trainings (14%) and serious games (13%) got skglafypieval rates

14



Figure 10Which kind of awareness-raising actions would be effectiv:

None of these
actions, 3%

other, 1% Serious Games,
13%

Workshops, 15%

Trainings, 14%

Creation of artistic
content, 16%
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1. Haveyou ever been discriminated against or witnessed discriminations?

72% of the students answered that they have already been discriminaagtsta®% of them
are discriminated againsiften or everydayMost of the time, this discrimination is linked to
their physical appearance (26% of answers gave this as a reason), f@jotwed morals (9%),
surname (9%), age (7%) and gender (7%).

It is interesting to note that the alleged belonging to a race (36 H@B&3 given answers),
handicap (38 answers) and the ethnic background (48 answers) atee¢kdeast mentioned
reasons for being discriminated against.
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Figure 11Have you ever been discriminated agains!

Sometimes,
63%

2. Why do people discriminate aganst others?

When the students are asked about situations they witnessed, dwtingh others suffered
discrimination, they link them to different reasons. The most frequent nsasere the victim§
physical appearance (cumulated 52% of the very often and often e)sfadlowed by his or
her skin colour (40%) and his or her (alleged) belonging to a2%%g.(10% of the students
witness very often discriminations linked to the skin colour.
The contrast between the perceived reasons for discrimination theestsidsuffered
themselves and those situations, in which they witnessed disatiomin vary on this point:
discriminations linked to racist ideas seem to be more present iwdhlkel students see and
AlSv ee ~epEE}pv JvPeU ) tharlin JthdvaBovthdylivE in directly (their own
E% E]v USZ]E }Av Jvd E §&]}ve }v 8Z ]Jvd EvV U YX
As for the reasons which would explain why some people discrimirgitestagthers, students
think that discriminations are mostly linked to ignorance and close miedsdn

1 v MeEV AlEZ e} Jou JU(I v A v Ajovs
content

1. S va[pe }(} Jau ]

Only 7% of students use social media less than one hour a day50#iluse them more than 3
hours a day. 31% of the students answered that they spend on auarageto five hours on
social media and 19% that they spend more than five hours per dayelyMalf of the
students (43%) declare that they use social media between one apel tiours a day on
average.

16



Figure 12How much time do you spend daily on social
media?

H Less than one houl m Between one and three hour:

m Between three and five hourm More than five hours

This time is spend on different social networks for different reasostagram, the most used

social network (29%ften 61%very Oftefis followed by Youtube (37@8ten 48%Very Ofteh
V tZ Se[ %% ~T09 v 0089+X

The least used networks are Twitter (78&ver 15%Rarely, Discord (68%lever 15%rarely)

and Facebook (32&ever37%Rarely.

Those use change depending on the expected purpose:

(753

To communicate with their peerstZ Se[ %% ~6069¢ v J[veS PE u ~ii9. &
commonly used networks to communicate.

To share contentinstagram (78%) occupies by far the first place of networks usgldate
}vd v3U (}oo}A C tZ Se[ %% A]SZ i69 }( PJA v veA E-+X

To watch videosBy far the most used network to watch videos is understandaiiube
(87%). But again, Instagram occupies a prominent second place with 45%.

To inform themselvesnstagram and Youtube are again on top, with both receiving 47% of
given answers.

To express themselvegves3 PE u o + P Jv C ( E ~0i9°U §Z]e 3Ju (}oo}A
with 25%.

To spend free timeinstagram (79%) and Youtube (64%) ar the most used networks for
spending free time, while students use Twitter (11%) and disg8&s}li€ast.

To communicate with teacher3he two messenger based networks, Messenger (28%) and
tZ Se[ %o% ~009e E SZ u}ed pe }v o (JE JuAUERIXS]VP A]3Z §Z |1E
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Figure 13Which social media do you use? (in absolute
frequencies)
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According to the answers given by students, 20% of them have aleszdiyviolent situations
on social media, while 43% state that they have witnessed some (Z4&ssed those
situations at least 2 4 times, 21% 5 times or more). In the 3 months preceding the inquiry,
most of these situations were linked to contents targeting spepifiaps like migrants or the
LGBTQI+ community.

The inquiry also enabled students to report some violent situations tlegt Hve faced or
witnessed. Most of the respondents report that they withessedasdns where others were
harassed or bullied online. Most of those situations occurred reithé¢heir friends or other
students they know. Other students report violent situations linkedetawa violence and
sexism (mostly directed against women). 15% of the answers afgmmeiolent situations in
which the victims were abused or discriminated against because ofdaheged) belonging to
a nation or race, or because of their skin-colour. 8% reported witnessimgperiencing
situations in which members of the LGBT@bmmunity were targeted by violent content. It is
noteworthy that nearly all answers from Italy concerned the same situatiovhich a black
disabled kid got violently harassed by two girls on Instagram. 8% ahswers also mention
events of police brutality, especially the killing of George Flayt¥lay 28 2020 during an
arrest by a white police officer in the US-american city of Minneapolis

18



Figure 14Have you ever been confronted to
violent situations on social media?

Yes, I've faced som: mYes, I've withessed som mNo

According to the inquiry, the ways in which students react to violenttrbon social media
are diverse. In situations where they are withessing such contentntlosircommon reaction

is to report this content to the social networks (68% of given answers)

Both the optiond ignore themand its oppositel comment or share themeceived 62% of
given answers. In those situations, the optibarning to my parentseceived the smallest
amount of answers, 51%.

When they are themselves targeted by the content, students turrtiynwstheir parents for

help (61% of given answers), but they also turn to their teacB@¥$)(and the local authorities
(58%).

"L v AGree I8 ZESEY I EZ u ]
processes inthe digital era

When asked if they think that social media facilitates the spread ofnfedkes and violent
content, the majority of students agree: 95% believe that it facilitttespread of fake news
and 91% believe the same for violent content. Thus, studeet to be well aware of the role
that media can play in spreading violence and fake news. Only Rorstmdants responded
slightly different than the rest of the students: the majority of thé®m the other countries
chose to respond with a high score {&0) when asked if they think that social media can
facilitate the spread of fake news and violent content, while only 46B& cRomanian students
are convinced that social media can facilitate the spread of fake apd/gven less, 35% to be
precise, thought the same for violent content.

However, it seems that students still trust media and social netwimiteed, when asked

about their trust in different institutions, 37% of the students declare thay trust media
~3 0 Ale]}vU E ]}Ye ocial né&@QoksE pes «}
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Appendices:

Teachers

Figure 15Gender

mMen mWomen mNot precised

Figure 16Teaching experience

41%

m less than 5 years m Between 5 and 10 years

m Between 10 and 20 year® More than 20 years
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Sudents

Figure 17Age of the participants

19 years old, 6%  Under 15 years
old, 7%

18 years old,
14%

15 years old,

21%

17 years old,
28%

16 years old,
24%

Figure 18 Gender

mMen mWomen = Not precised
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Figure 19Number of inhabitants in your "City"

6%
m from 200 to 500
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